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The objective of this study is to compare the academic performance according to the gender of the 

different students, Those who studied in the Master in Education 2015 taught by the University of 

Cervantes. 157 (104 women, 53 men) students belonging to the different regions of Chile were 

evaluated. The applied assessment instrument corresponds to an integrative exam, which considers 

all the activities in which the student participated in the platform. 

To determine the academic performance by sex, the main indicator used corresponds to the gender 

gap, which is understood for the purposes of this study, as the difference between women and men. 

This gap is always calculated as the difference between the indicator of women and the indicator of 

men, in this way, a positive gap indicates that women perform better than men, therefore, a negative 

gap will show that women have a I perform worse than men. 

One of the main findings of this study when analyzing the gender variable in the academic program 

mentioned above showed that there is an increase in the participation of women, this phenomenon is 

observed in each of the three mentions of the Master in Education. The final report indicates in 

more detail each action according to the gender for each mention. 

KEYWORDS: Academic Performance. Integrative exam, gender gap. 

 

INTRODUCTIÓN 

Gender inequality currently has multiple ways to manifest 

itself, to be biologically different there are intrinsic 

disparities, in terms of efficiency, effectiveness and 

performance aspects that determine the opportunities for 

men as women. 

Given the above, this report incorporates the gender 

perspective applied to the area of education, through 

empirical evidence on the master in education period 2015 

mention management of quality, education or teaching, aims 

to identify, produce and publish figures for the performance 

of men and women. 

Considering other evidence, the results obtained by each of 

the particulars of the master in education, determine the 

visibility of the difference that manifests itself between the 

situation of men and women, i.e., the distance that you must 

pass to achieve gender equality. 

 

THEORETICAL FRAMEWORK 

According to its gender equality. 

Gender is a social construct that dictates the roles that each 

person must develop in line with their sex in every area of 

life. Such division determines the opportunities and 

constraints that each individual will have according to their 

gender, to develop fully, but also determines the possibilities 

of sustainable development for the group in which it is 

developed. Gender inequalities have important repercussions 

on the guarantee of fundamental human rights and in 
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particular, on the right to education. Because of these 

differences and inequalities, are the concepts of "gender 

equality" and "education for equality”. One speaks of 

equality when occurs the same estimate of the experience, 

knowledge and values of women and men, also are provided 

equal opportunities to participate in the political, economic, 

social and cultural development, and to benefit from the 

results, on equal terms. Therefore, gender inequality - and 

more specifically the gender – based discrimination is an 

affront to a fundamental human right and an obstacle to 

peace and development. (Qian Tang, 2010) 

The genus is one of those cultural and social patterns that 

school and education reproduced and maintained as a 

structure of domination. The school taught to obey and be 

loyal with a system that legitimizes habits, practices, values 

and norms listed as valid that they do not always respect 

gender equity. 

Available research identified significant educational 

inequities by gender, level subjects. Male students have 

significant advantages in math, and students have a similar 

advantage in reading and writing. Low levels of competence 

in reading among males can increase the likelihood of 

repetition and school drop-outs early and, as a result, reduce 

the participation of men in tertiary education and 

professional opportunities. In addition, low achievement in 

math and science among girls may reduce his interest in 

careers in computing, engineering and Sciences (offering 

greater opportunities to earn high income). (Calvo, 2016) 

In general terms, most of the studies has identified that, 

although both sexes are usually evaluated differently, a 

product of gender biases are lower and depend on other 

factors like the breed of teachers or even at times favor to 

the women, who, together, would receive better evaluations 

than men. 

One of the researchers who have contributed most to 

establish this conclusion is Kenneth Feldman, who in 1992 

published a meta-analysis in lathe to 17 experimental studies 

that were not observed significant differences in the 

evaluation of teachers according to their sex. Moreover, in a 

meta-analysis, found that the teachers were slightly better 

evaluated than their colleagues in 28 of 39 studies analyzed. 

In terms of dimensions, the teachers were better evaluated in 

sensitivity, concern, availability and support. (Asún, 2014) 

The feminization of the teaching is also recognized in 

knowledge (knowledge of the genus) and the ways of 

teaching them (interned). Women were setting up gradually 

in the craft, while men chose to migrate to other 

destinations. 

The second has to do with gender stereotypes that lead to 

undervaluation of women as master and content that prevail 

for early childhood education. Initial education and the 

primary basic, have study plans seeking apprenticeships 

from memorization; they develop habits of cleaning; they 

consolidate the foundations for basic learning, such as 

reading, writing and calculation. Also way to cohabitation. 

However, the importance of these learnings, his teaching is 

undervalued. (Calvo, 2016) 

The cultural transmission of roles along with their expected 

behavior occurs in all areas of interaction in which human 

beings develop, and therefore has in the school one of the 

most important areas to play and of course It affects all the 

events of human beings, especially in regard to education, 

given that the school is one of the devices of reproduction of 

cultural identity and the social, economic and political order 

of the peoples. 

Its incidence is verifiable for example in the reproduction of 

expectations regarding appropriate for men and women 

professions, which determines areas of female and male 

domain. This discrimination is based on approaches to 

approaches biologicistic and evolutionists, according to 

which there are differences physical between men and 

women that determine its competence in relation to the 

development of some and other tasks, which would have 

bearing on the way in which they operate in relation to 

specific professions. 

In this way, men dominate in the areas of engineering, 

information technology and security, while women 

predominate in the areas of education and social sciences. 

Usually seen higher proportion of women enrolled in careers 

such as psychology, early childhood education, special 

education and basic education and nursing, and higher 

proportion of men in engineering-related careers and those 

related with Mathematics and applied chemistry and 

Medicine Sciences. (Páramo, 2010) 

Carolyn Steedman in 1986, pointing to the beginnings of the 

feminization occurred in primary education and in the 

framework of the natural pedagogy from Rousseau, 

Pestalozzi and Froebel, for whom love and education were 

central concepts, extending the pedagogy of love, women, 

face stiff and scary men authority attribute. In this way the 

women began to be characterised as 'conscious mothers' and 

recruited as teachers by their attributes and capabilities for 

breeding. Thus, from primary education, the expansion has 

been gradually to all levels of teachers, and from there to the 

rest of the professions. 

If you look at the percentage of women in the different 

educational stages, we note the existence of large 

differences. Thus, in the early stages of education, especially 

in primary education, women occupy a 76% of teachers 

jobs. In other words, in education child nine of every ten 

teachers are women.  Something similar happens with the 

special education where the percentage of women teachers 

extends up to 80%. And also in the teaching of languages 

seems to belong to the female sphere, with 74% of teachers, 

while in art teachings has a 44%. 

In this way, and according to the data published by the 

Ministry of education, the number of female teacher 

represents approximately two thirds of Faculty of general 

regime not University teaching, reaching almost 68%. 
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If it is true that the female sex in education can lead to a 

facilitation of the transition from the child of the family to 

the school, since it is the mother who usually cares for 

children (situation that is changing). And who will be 

learning skills and dispositions necessary to do so, giving 

continuity to the teacher facilitating this transition from a 

context more known and warm family as a new and 

impersonal environment of the school. In addition, I also 

believe that the feminization of teaching facilitates the 

adoption of so-called soft pedagogies, using progressive, 

active, and not policies, pedagogical currents, which fit 

more with female attributes that the male. 

It is curious to observe that, older students, most are men 

joining in the cloisters and may even reach cases such as the 

vocational training for the part of practice, where there are 

more male teachers than female. Something that is perhaps 

due to the majority of vocational training are related to 

occupational areas where the incorporation of women is 

given very rarely (electricity, industrial maintenance, 

plumbing, etc.). 

Women are those who form a large part of our future 

generations. Therein lies much of the work of educating 

equality, promote non-discrimination, ultimately laying the 

foundations so as pay inequities in most professions in favor 

of man to disappear. It is they who should get it because 

they are majority. 

In early childhood education teacher figure is practically 

non-existent. There are no teachers, only master. They are 

cases that can be counted on the fingers of one hand that one 

will find navigating these classrooms of children. 

Classrooms of children managed by women. Ages that will 

establish the first values. Values in which women have 

much to say. (Martí, 2015) 

Although slight, the male increase in tuition for training 

institutes teaching and the increase of the professionals who 

seek an income through education show that, in the midst of 

this crisis delayed move and take with it the scourge of the 

unemployment, the educational task is also interesting for 

them. The tenure when ownership, safe income, is achieved 

even though depressed and social coverage does not seem to 

be benefits to despise. 

Traditionally, economic and cultural reasons discouraged 

the men attempt to pursue a career in basic education. 

"Teaching was unattractive to males by a wage problem, and 

also because it is not corresponded with the masculine 

stereotype, because it requires much openness to 

communicate with children and that was a quality most 

developed historically in women. "It is not a question of 

innate, it is education", says Graciela Morgade, Director of 

research of the Buenos Aires Secretary of education. 

There is awareness of the fact that the teaching staff is 

composed mainly by women. Figure 1 shows that 73% of 

teachers are women. As a side note considered that literature 

is clear to highlight the positive impact of women in 

education since they have distinctive features that contribute 

to the learning process. Now, compare the distribution by 

gender of other designated groups of interest shows that 

professionals have a slightly higher percentage of men 

(51%) than women (49%), while over the age of 20 have a 

higher percentage of women that of men. This is closely 

related to the fact that there is still a gender gap in access to 

higher education, so that the percentage of women with 

higher education is less than men. In this context, the 

teaching is presented as one of the few careers where there 

is a female predominance. (Bravo, 2008) 

Graph 1. (Teaching survey). 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Survey CASEN 2003 / survey Longitudinal teacher 

2005 

The teachers have been trained to teach and not to lead the 

school, making it act as principals and teachers turn brings 

difficulty. However, when the teachers have extensive 

professional experience in rural institutions and rural, 

experiences and beliefs embedded in the training not have 

impacted in the same way. First personal experiences in the 

rural family context, in the rural primary schooling and rural 

professional experiences, have enabled the incorporation of 

diversity which creates teaching practices closer to reality 

rural. (Artigue, 2007) 

In Chile there are 218,000 teachers. 63% are women. A 

professor or teacher on average 6000 children taught during 

their working life. (Muñoz, 2017) 

There are several factors that precluded women's access to 

education, the most notorious being the structural 

shortcomings of the schools, the long distances between 

schools and homes of students and marriages at a young age 

among adolescents. Ensure security in terms of physical 

violence, psychological or sexual, is one of the key so that 

women have access to education. Female faculty is also 

victim of gender inequality, reflection of this is that from 

1999 to 2012 the number of seats occupied by women 

teachers only increased by 5%. Many of the posts of 

leadership in the field of education also have low female 

representation. (México, 2015) 

According to the information provided by the information 

service of higher education (SIES), while students entering 
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higher education take to obtain the degrees or terminals of 

careers or programs in which they are enrolled, is relevant 

information for a set of actors, users and stakeholders in the 

sector. While the institutions report on the formal duration 

of their careers, detailing how many semesters hard 

curriculum, the estimated time of certification activities and 

the total estimated duration of the race, the reality shows 

that, in general, the students tend to take longer to graduate 

than the established formally by the institutions (Servicio de 

Información educación superior, 2017).  

By the above, it is necessary to know and quantify what is 

the actual average duration of races or programs according 

to the sex of the student, including the amount of effective 

semesters students take to earn your degree or final grade, 

considering the time elapsed since entering the first year of 

the race and/or program and date (semester) in which 

obtained his title or degree from the institution.Duración 

Real de las carreras de pregrado por sexo  

Looking at table no. 1 which considers the differences by 

sex, pointing out only undergraduate careers, can be seen 

that in 2016 women have real average durations of degree 

less than men, in all kinds of undergraduate programs, 

where the biggest difference occurs in careers with b.a. (1.2 

semesters less), and the lowest in the techniques of top-level 

racing (0.3 semesters).Tabla N°1. Evolución Duración Real 

de carreras de pregrado y tipo de carrera según sexo 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: report lasting real and on long races, 2012-2016, 

SIES graduate generation 

However, if you check the average actual durations by sex 

of races with the largest number of graduates, according to 

type of institution, shows that the gap is reduced to around 

0.2 semesters at universities, IP and CFT.Tabla N° 2. 

Evolución de la sobre duración de las carreras por tipo de 

programa – Posgrado 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: reports from graduates and / graduates in higher 

education 2015 chile, SIES. 

Analyzing the percentage of sobreduracion according to sex, 

shows that in the undergraduate women show a percentage 

of less than men sobreduracion (25.8% versus 34.4% 

women men). However, this difference is not observed in 

the graduate or postgraduate, where men are slightly smaller 

than the women's figures (50,0% versus 53.7% of women in 

postgraduate, and 33% men men versus 36.7% women in 

the postgraduate). 

Evolution of Total degree by sex  

By the year 2015, titled more women than men of races 

undergraduate (105.301 women versus 82.721 men). The 

female supremacy comes in different types of institution 

Table N ° 3. Evolution of titling undergraduate by sex. 

 

 

 

 

 

Source: Reports from graduates and / graduates in higher 

education chile2015, YESES. 

It is relevant to segment the participation in higher education 

according to the reached level of studies degree, since 

different behaviors occur. In the case of the undergraduate, 

these gender gaps are positive, being equal to 12 p.p. in 

2015. Effect similar to what was observed in the gaps of 

participation in certification in general. 

Tabla 4. Evolución de participación en titulación según 

sexo. 

 

 

 

 

 

 

 

Source: Report on higher education 2016 gender gaps, 

SIES. 
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When graduate programs are analyzed, are observed gender 

gaps negative, implying greater participation in 

qualifications of men than women. Despite this, values have 

decreased, going from - 9.4 p.p. in 2010 to - 2.8 p.p. in 

different 2015.Aspecto is what happens in programs of 

postgraduate, where participation in qualification of women 

is significantly higher than of men, presenting a 

breakthrough positive gender of 24.7 p.p. in 2015. Given the 

above, said behavior can be explained product to graduate 

programs tend to be associated with careers in the area of 

science and technology, on the other hand, the programs are 

related to rather racing health and humanities. 

According to report of registration 2016 higher education in 

Chile, from the information service of higher education 

(SIES), points out that to analyze the evolution of gender 

gaps in participation in tuition for 1st year, depending on the 

type of institution, is It observes that, in the case of the 

centers of technical training (CFT), the gap went from 

positive, with 3.2 p.p. in 2011, a negative gap of - 0.3 p.p. in 

2016. Similar situation is observed regarding the institutes 

Professional (IP), where by the year 2016 the gap was 

negative at - 0.2 p.p. (Servicio de información educación 

superior., 2016) 

In the case of the universities Council of Rectors (CRUCH), 

presents negative gaps, i.e., greater participation in tuition 

for 1st year of men compared to women, although this gap 

presents a constant decrease, whereas in 2011 its value was 

equal to - 7.7 p.p., falling at - 1.5 p.p. in 2016. By contrast, 

in the private universities, gender gaps are positive and 

greater than 10 p.p. for every year. 

 

 

Table No. 5. Evolution of participation in tuition for 1st 

year according to sex  

 

 

 

 

 

 

 

Source: Report on higher education 2016 gender gaps, 

SIES. 

 

MARCO METODOLÓGICO 

Academic performance information associated with the 

students of the master in education, taught by University 

study, has origins in the institution that offers the program, 

who delivers a complete record of the academic 

performance of 157 students, of the which 81 students 

correspond to mention 67 curriculum and assessment, 

quality management and pedagogical management 9. The 

intersection of data was done in conjunction with 

information obtained from information service (SIES) 

higher education, the Ministry of education. This 

information is available on their website. 

 

RESULTS 

Evidence period 2015 mention quality, education and 

teaching management master's degree in education. 

The data in table N ° 6 considers the number of students 

approved in final status, both in numbers and in percentages 

according to each mention of the master in education 

University in study, resulting in a gender gap between 

women and men. 

 

Table N ° 6. Gap's approval, master in education 2015, mention of management of quality, Curriculum, and assessment or 

teaching  

Fuente: Elaboración propia. 

 

As we can see it is important to segment the number of 

approved according to mention of the program, since it has a 

differentiated behavior. In the case of the master of 

education mention management of quality, the gender gap is 

positive, reaching 30.2% in 2015. 

 

Similar case occurs in the master in education major in 

Curriculum and assessment where it reaches the 26.8%.  

Given the above you can display that the gap is positive, 

indicates that for two programs previously mentioned have 

better approval of women than men (see chart 2 and 3). 

 

MAG. QUALITY 

MANAGEMENT 

MAG. CURRICULUM AND 

ASSESSMENT 

MAG. PEDAGÓGICAL 

MANAGEMENT 

Women(W) 28 26 2 

Men(M) 15 15 2 

Total aprobados 43 41 4 

%Women(W) 65,1% 63,4% 50,0% 

%Men(M) 34,9% 36,6% 50,0% 

Breach W-M 30.2% 26.8% 0% 
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Fuente: elaboración propia 

 
Fuente: elaboración propia 

Finally, when analyzing the percentage of approval 

according to sex of the master in education, mention 

teaching, no observable differences in gender gap, both 

women as men show similar numbers of approval (50% 

women, 50% men). See graph 4. 

 
Fuente: Elaboración propia.  

Note that gender gaps observed in each of the mentions of 

the master's program in education, 2015 period, should be 

considered that the program features proportionally more 

female students than male. 

Performance by gender according to general average. 

However, when reviewing the overall average by gender in 

each of the particulars of the master in education, shows that 

men have a better average than women, such information is 

intensified at the mention of curriculum and evaluation , 

where women show a general average note 4.6 with a 2.24 

standard deviation, while men have an average general note 

5.1 with a standard deviation of 1.75. (See graph 6). 

 
Fuente: Elaboración propia.  

 
Fuente: Elaboración propia 
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Fuente: de información propia 

 

Complementing the information previously provided, graph 

7 indicates that at the mention of educational management, 

women obtained a general average is below note 4.0, 

presenting a 1.40 standard deviation, while men have a 

better   performance in General, obtaining an average of 4.5, 

with standard deviation of 3. 

 

CONCLUSION 

In conclusion, you can set the percentage of students women 

approved of the master in education, is significantly higher 

than the percentage of men in the postgraduate programme, 

data that does not match the information provided by the 

service of information on higher education (SIES), pointing 

out that when the postgraduate programmes are analyzed, 

are observed gender gaps negative, implying greater 

participation in qualifications of men than women. This 

phenomenon can be explained by non-contact mode, which 

offers the master in education of the University study in 

each one of their endorsements, given that women have a 

different behavior from the man where privileges the 

compatibility between work, family and study as a main axis 

of their daily live, not so, the man who usually favors the 

work by considered the axis of sustenance for the home 

according to the society. 

 

This research leaves open the door to a deeper study of the 

academic performance of remote programs in its wide range 

of platforms and areas of study. 
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